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Abstract 
The paper deals with the issue of the auto-evaluation process as an indispensible part of quality improvement of schools. It deals 
with the theoretical aspects of fundamental terminology in the international context and it explains their significance for a 
successful running of the particular school. Authors deal with the question what the term quality really means for a successful 
management of an educational organisation. It is terminated by the research itself which, besides the description of the acquired 
data, provides also a deeper immersion in the issue in question through ascertaining the relations between the relevant variables. 
In order to evaluate our findings, we applied quantitative and qualitative research methods. In the case of description, we were 
finding out the number, percentage and the qualitative analysis of the data. In order to evaluate results of our research, we applied 
the non-parametric correlation – Kendall’s coefficient tau. The connections discovered by applying the said technique have 
granted authors sufficient amount of relevant information regarding the opinions and standpoints of the headmasters on the 
studied issue and the acquired data was compared with the managers of non-educational organisations. This knowledge enriched 
the knowledge of authors which were transformed into the findings and recommendations for the managing structures. They 
point out the need to deal with the analysed issues thoroughly especially in the comprehensive managerial school headmasters 
training, focusing on the economic aspects of management. 
© 2014 The Authors. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of the Organizing Committee of LUMEN 2014. 




* Corresponding author. Mária PisoĖová. Tel.: +421-2-50222 329. 
E-mail address: pisonova@fedu.uniba.sk 
© 2014 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/3.0/).
Selection and peer-review under responsibility of the Organizing Committee of LUMEN 2014. 
725 Mária Pisoňová and Adriana Nagyová /  Procedia - Social and Behavioral Sciences  149 ( 2014 )  724 – 732 
1. Introduction 
The aim of this paper is to direct the attention to the significant current trend in the management of schools and 
school organisation in our country, but also abroad. It is based on the requirement of quality improvement of the 
educational process outcomes which is closely connected with the growing competition among schools and school 
establishments.  
Before we get to the detailed description of the term auto-evaluation, we would like to point out the significant 
link with the terms assessment and evaluation which differs in their meaning. Of the amount of assessment 
definitions which Bacík (1997) divided into informal and formal, we favour the one which he formulated in the 
following way, in the application to the teaching practice (Pavlov, 1999, p. 9): “Assessment represents an assessing 
process of the level of knowledge, skills and habits (of behaviour) of pupils performed by certain diagnostic 
techniques and their comparison with the outlined aims. Assessment is used more often in the broader contexts of the 
standard school practice. Diagnostics contains the notion of stating the facts, but assessment represents a judgement 
which is aimed at the pupil during the education process, or the school itself. Assessment is understood not only in 
the quantitative way, but also as a qualitative assessment of the results of the pupil and the school.”  
Systematic and planned approach, application of precise criteria, broader thematic extent and a long-term quality 
can change assessment to evaluation. 
On the basis of the approximately sixty various opinions and approaches to the term evaluation, postulated mainly 
by Worthen, Sanders and Fitzpatrick (1997), we agree with the definition of this term by Benett et al. which reads as 
follows: “Evaluation (from Latin valere) is a process of a systematic assembling and analysis of information 
according to certain criteria, in order to undertake further decision making”. (Benett, Glatter, LavaĜiþ, 1994). In its 
application to the educational process, it was amended by Pavlov (1999) in the following way: “Evaluation in 
education, or in other terms, pedagogical evaluation, represents a systematic assembling, sorting and evaluating of 
data in order to take decisions which will influence further activities of the officers of educators and the school 
itself.” It is subdivided into internal (auto-evaluation) and external evaluation. External evaluation is aimed at the 
whole functioning of the school system as an educational institution in which process, the evaluation aims are 
determined by the external environment, e.g. outcomes of the State School Inspection Authority, National Institute 
of Certified Measurements, as well as by independent certifying bodies accepting QMS. Measurements and criteria 
are given by the examiners or the ordering party, as well as by the Slovak Ministry of Education. Studying of the 
quality of education can be supported by the form of external comparison examinations (national tests). Abroad, e.g. 
in Italy, primary schools are obliged to partake in the examination within PISA, and in France the tests serve the 
verification of the attained standards. Advantage of external evaluation is the minimising the subjective perception 
of particular educational institution. Disadvantage is that the evaluator will not capture all elements of causality of 
the discovered facts. For the reason that it takes place in certain intervals, and it is not a perpetual process, it is 
impossible to study details of the long-term development of the school and the factors which determine its 
development and the present state. School has no any other way of influencing the final evaluation report; it can only 
express its opinions regarding it. Despite this statement it is necessary to stress that the findings of the external 
evaluators may significantly contribute to the formulation of areas and aims of the auto-evaluation process of 
particular educational institution. 
2. Essence and significance of the auto-evaluation process of schools 
The term internal evaluation or auto-evaluation, has a number of meanings, from the point of view of its 
application in foreign school systems. Auto-evaluation in British sources perceived as whole school evaluation, in 
Irish sources it is perceived as school self-review, self-evaluation, whereas German sources distinguish between 
interne Evaluation, for which the school employees are responsible, and Selbstevalution, for which the school 
employees are responsible too, but it is performed in order to attain self-reflection of one’s work and its subsequent 
improvement (Burkard, Eikenbusch, 2000). The said issues are studied by a number of domestic and foreign authors, 
namely the following: D. Nezvalová (2002), D. Nezvalová, O. Obst, M. Prášilová (1999), I. Pavlov, (1999), N. 
Benett (1994), D. Nevo (1995), M Scriven (1991), J. Keppelmüller (2001), F. Bacík (2006), J. VašĢatková (2007), J. 
Slavík (1999), M. Pasch et al. (1998), I. Mádlová (2001, 2006), L. Eger (2001, 2002), J. Kitzberger in L. Slavíková 
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(2004), M. Zelina (1992, 1996, 2006), B. Kosová (2002), A. Albert (2002, 2006 a, b,)  Z. Obdržálek (2002), Z. 
Obdržálek – J. Polák et al. (2007), J. Mac Beath (2006), M. PisoĖová – J. PisoĖ (2008, 2009), J. PrĤcha (1995, 1996, 
2002), C. Roupec (1997), I. Turek – A. Albert (2005) and many others.  
In Slovak and Czech professional literature, the term evaluation came into use as late as in the 1990s, in order to 
capture the processes taking place within school which are referred to as auto-evaluation, self-evaluation, self-
assessment, etc. (Eger, 1998, pp. 87-94), Eger, Egerová, (1998, pp. 120-125), Nezvalová, (2002, pp. 49-53); 
Kitzberger (2004, pp. 1-4). In foreign literature, first attempts to explain this term were noted 10 years earlier. 
“Auto-evaluation can be perceived as a mechanism of rights and privileges of the school to improve itself from 
within. It is a way the school perceives itself.” (VašĢatková, 2007, p. 22). According to MacBeth et al. (2006, p. 82) 
this term includes strategic thinking, planning and actions for the sake of further development of school toward a 
better quality, whereas efficient self-evaluation is not in vain, but it is a means for further improvement of the school 
work. Witting (1989) speaks of auto-evaluation as a way of learning from previous experience in such a way, in 
which all sources are applied in order to attain the target. It is a case of collective responsibility of all employees of 
the school. 
In the research part of our paper we will mainly deal with ascertaining of the significance of the auto-evaluation 
process for schools and for educational facilities, as well as the particular parts of this process and their 
implementation. All these attributes are connected with the school quality improvement, and the particular findings 
are comparable with the non-school environment. 
We should ask ourselves, what started off the process of auto-evaluation of schools? On the basis of studying 
domestic and foreign literature we came to the conclusion that there is a certain link between the trends in the school 
systems in a number of European nations, where a high degree of tolerance can be observed in regards to granting 
these schools higher degree of autonomy than in the past. It is a general trend linked to the growing level of 
decentralisation of schools which further increases the significance of evaluation of the educational systems in 
particular educational institutions. Decentralisation gives more autonomy, and at the same time it requires higher 
degree of responsibility for one’s results. One of the prerequisites of relative school autonomy is that schools are 
able and willing to develop from within – take part in the management of their quality and their own system of work 
evaluation. Despite research conducted by Beran and Švec (1996, 106-109) they point out the fact that even if the 
internal evaluation is necessary in the management process, teachers were not fully aware of its significance. 
Statistics show us that the process of internal evaluation makes the teachers feel threatened. Simkaniþová (In 
VašĢatková, 2007) states that almost a half of headmasters do not create the conditions for the feedback and the 
process of internal evaluation is more intuitive than meaningful.  
The real state and character of the processes of internal evaluation in Slovak schools cannot be defined easily, for 
there has been no across-the-board research conducted so far which would facilitate a degree of generalisation. 
Partial conclusions may be drawn from to these issues related research (Hašková, 2010; Hašková, 2011;  Hašková - 
Bitterová – Laššák, 2013) as well as from the research conducted at the Institute of Technology of Education at the 
Faculty of Education, Constantine the Philosopher University in Nitra, Slovakia, cooperating with the Institute of 
Information and Prognoses in Education, as a part of scientific and research activities of the KEGA and VEGA 
projects. Some 1204 headmasters of primary and secondary schools in Slovakia participated in this project. In the 
project, we concentrated, beside other matters, on the self-evaluation of headmasters of particular schools in the 
particular spheres of management. The worst evaluation was achieved in the field of respecting the basics of psycho-
hygiene – 63.70%, i.e. 767, in the field of ICT utilisation - 72.76%, i.e. 876 respondents, and in the field of 
evaluation and management of quality – 73.01%, i.e. 876 respondents. Results of the thematic inspections of the 
latest period in the Czech Republic intended to auto-evaluation of schools point out that the headmasters of Czech 
schools perceive auto-evaluation as a needed feedback which they dealt with in various frequency. Results of auto-
evaluation were studied by the pedagogical councils, methodological bodies only by ¾ of all schools. At primary 
schools, auto-evaluation concentrated mainly on the results of education of pupils (an important factor was their 
participation in contests), their success at admittance to secondary schools, behaviour of pupils included efficiency 
of prevention from socio-pathological phenomena, mutual relations among pupils, teachers and parents. Support to 
auto-evaluation mechanisms was reflected in the project titled Evaluation of Quality in School Education Socrates 1 
which was taking place in 18 European nations between 1997 – 1999. It was a significant project for it gave the 
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schools a systematic, realistic and flexible model titled Profile of Self-Evaluation – the Power of Three (MacBeath et 
al, 2006). It was formed an approach which was possible to apply to all schools and to specific outer and inner 
environment of the school. Profile of self-evaluation was used and verified in the international project which was 
entered by 101 European schools, excluding the schools from Central and Eastern Europe. Core of the project 
included the rules and principles of utilisation of the three basic sources of self-evaluation: profile self-evaluation, 
set of applicable tools and help of the critical friend. (MacBeath et al., 2006). 
An important conclusion of the project included the fact that the schools should not be alone in their effort to 
introduce auto-evaluation, but they need a methodological support and encouragement.  
3. Influence of the auto-evaluation process on the quality improvement of the educational output  
As we mentioned earlier, the main aim of the auto-evaluation process of a particular school is to improve the level 
of quality of the formative and educative process, or its inputs. ,,The current era requires one to prepare their 
students for life in the United Europe. ” (Miklošíková, 2009). To meet these goals, Budaj (2006) argues that the 
microenvironment of schools should be seen as a competitive environment. The point of departure of our schools 
can be the outcomes of the conferences in the following cycle: Quality of Formation and Education (STU Bratislava) 
or the Crisis of Pedagogy? (UK, Bratislava, 2012) and many others. 
From the above mentioned we can conclude the following question: Which characteristic features does a quality 
school have? The possible answer to this question has been researched by a number of authors (e.g. Caldwell - 
Spinks, 1991; MacBeath, 1999; Bolz – Löthmanová, 2000; Spilková, 2001; Rýdl et al., 2004; PrĤcha, 1999; Bacík, 
1993; Pavlov, 1999; Zelina, 2006). On the basis of studying particular indicators of school quality, we have tried to 
draw the following definition: “A quality school studies, takes into account and tries to fulfill the expectations (to a 
certain extent the wishes and needs) of its current and potential clients. It attempts to keep the required status of the 
key spheres of school and at the same time it creates the conditions for improvement by fulfilling the aims it has 
given itself. A quality school is therefore undertaking the auto-evaluation process, or it is the learning school.” One 
of the possibilities of applying unceasing improvement is the application of the PDCA cycle. It represents an 
interconnectedness and undertaking of steps which are the backbone of the process of permanent improvement and 
conceptualisation along with the quality management theories (Deming, 1993).  
Particular steps in this cycle mean: plan, prepare systematically (Plan); realise the plan with the application of a 
certain systematic procedure and methodology (Do); control, sort and evaluate information, draw conclusions 
(Control); reflect the findings in the subsequent activities (Act). By realisation of this plan quality improvement 
takes place, at the level of individuals, groups and the whole school, while this process has to be maintained all the 
time. This means from time to time evaluation of the mentioned approaches (Davies, 2001). Both intentions contain 
auto-evaluation processes. These should not be the beginning or completed events, but they have to become 
processes of constant renewal and development (Parkin, 1984), for the long-term improvement is sometimes a 
never-ending process of learning. In this respect, some European nations implement particular models of quality 
management and description of ways and aims of the productive processes (e.g. England, Austria, Netherlands, 
Nordic countries, Hungary – via programme Comenius 2000). In Slovak schools, TQM philosophy and the ISO 
9000 norms are implemented most frequently into the auto-evaluation process of schools and pre-school 
establishments. We should also mention the EFQM model, and many others. There are a number of, mostly 
secondary schools in Slovakia, which have implemented the TQM system. The ISO 9000 norms are implemented 
very frequently, and they are subsequently certified by independent auditing companies. For example, we can 
mention the Secondary Technical School in Michalovce which has met the ISO 9001: 2008 requirements – 
according to the exception 7.3 for the formative and educative process. Validity of certification is conditioned by the 
oversight auditors until 2012, and the success of the overall re-certification audit. It is necessary to stress that the 
certification process, as an activity of the external evaluator, can greatly contribute to the definition and formation of 
particular auto-evaluation spheres of the mentioned school, similarly as in the case of ŠŠI, NUCEM and other 
external evaluators. If a particular school really wants to improve its quality, it should be able to answer the 
following questions concerned with its management approaches (Ainscow, 1996; MacBeath, 1999):  
x What are we good at? Where are we? (Answers can help us to know the status quo.) 
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x Where do we want to go? (Answers lead to the formulation of visions and aims.) 
x How can we achieve better results? Who/what can help us? (Answers incite us to think about the strategy, 
real undertaking of the planned activities, determining of terminology and responsibility.) 
x How do we know that we can get where we want? Where are we going next? (Answers can help us to 
formulate the criteria and indicators necessary for proving the results of activities and their 
interconnectedness with other activities.)  
4. Research methodology 
In connection with the above mentioned analysis of the contemporary situation we decided to carry out research 
intended to finding out the opinions of the respondents on the process of evaluation and, in this respect, the 
improvement of quality of schools. We compared the acquired data via an anonymous questionnaire with the 
opinions on the said issue, from the point of view of the managers of the non-school organisations in Slovakia. In 
order to evaluate our findings, we applied quantitative and qualitative research methods. In the case of description, 
we were finding out the number, percentage and the qualitative analysis of the data.   
Besides solving the descriptive research problem, we were also interested in the relations among the variables. 
These are a part of the solved relational research problem which we applied in order to determine the degree of 
dependency among particular variables. These will be specified later on. In order to evaluate results of our research, 
we applied the non-parametric correlation – Kendall’s coefficient tau which expresses the degree of dependence of 
particular constants. Correlation coefficient can assume the amount in the interval of <- 1, 1>. If the correlation 
coefficient equals 0, it means that there is no relationship between the constants. If the increase of one constant 
brings about the increase of the other constant, the correlation coefficient nears 1. If the increase of one constant 
results in the decrease of the other constant, the correlation coefficient nears 1. Figure p represents probability of 
rejection of the zero hypothesis which presupposes independence of the constants. The smaller the figure p is, the 
more certain we are that the zero hypothesis is not true and it should be rejected. 
Representative sample of respondents was formed by the headmasters of primary and secondary schools, in the 
amount of 98 and 62 respectively, and the directors or managers of non-school organisation with various field of 
expertise active in Slovakia.   
The aim of the first part of research was to find out opinions of headmasters of schools on following research 
questions. These were compared with the opinions of managers of non-school organisation. We were interested in 
the following facts: 
x Why is it necessary to undertake auto-evaluation process of schools (non-school organisations)? 
x What do school and non-school managers depict under the term quality? 
x How do the clients evaluate their school (non-school organisation) and the services they provide? 
x How do the school employees (non-school employees) assess the quality of services provided? 
x How does the competition, according to the headmasters of schools (managers of non-school organisations) 
perceive quality of their services? 
x How does the management of school (non-school organisation) assess internal cooperation of the employees? 
x How does the management of school (non-school organisation) assess the level of internal and external 
communication? 
x Which of the systems of quality would the school (non-school organisation) be willing to implement?  
The aim of the second part of research was to evaluate six zero hypotheses, the interpretation of which we 
mention in the second part of this paper. 
5. Results of the relational research problem  
Given the intention of the main hypothesis of this paper we decided to interpret the results aimed at ascertaining 
existence of a correlation between the following variables:  
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x Interest in the improvement of quality of schools and non-school organisations. 
x Tendency toward carrying out auto-evaluation process of schools and non-school organisations. 
x Undertaking of strategic planning of schools and non-school organisations.  
x The age structure of school and non-school organisation managers. 
1. H0: Interest to improve school quality does not depend on undertaking of the auto-evaluation process. 
2. H0: Interest to improve quality of non-school organisations does not depend on undertaking of the auto-
evaluation process. 
 Table 1 Verification of Hypothesis 1 and verification of  Hypothesis 2 
 Amount Kendall tau Figure p 
Schools 98 0.89 0.0167 
Non-school organisations 62 -0.77 0.1361 
5.1. Interpretation of results  
Figure tau = 0.89 measured at schools, e.g. tau = -0.77, represents a very high correlation between the given 
constants. It means that the zero hypothesis is improbable and thus can be rejected. 
1. H0: Rejection and stating that the interest of schools to improve their quality depends on implementation of the 
auto-evaluation process. 
2. H0: Rejection and stating that the interest of non-school organisations to improve their quality depends on the 
implementation of the auto-evaluation process.  
5.2. Qualitative analysis of results 
On the basis of the acquired data we can state that the interest of headmasters of schools and managers of non-
school organisations in undertaking of the auto-evaluation processes is documented by attaining certain need of 
change in thinking. This, according to our findings, corresponds with the increasing responsibility of the top 
management of school and non-school organisations for the attained results. 
Another significant finding was that we did not notice different approach of the two target groups to the issue in 
question. 
3. H0: Interest in quality improvement of schools does not depend on the undertaking of their strategic plan. 
4. H0: Interest in quality improvement of non-school organisations does not depend on the undertaking of their 
strategic plan. 





5.3. Interpretation of results  
Figure tau = -0.53 at schools, or tau = -0.74 at non-school organisations, represents great correlation between 
given constants which means that zero hypothesis is improbable and we reject it. Given constants represent indirect 
correlation. 
3. H0: We reject and assume that the interest in improvement quality of schools depends on their strategic plan. 
4. H0: We reject and state that the interest in improving the quality of non-school organisations depends on 
undertaking of their strategic plan.  
 Amount Kendall tau Figure p 
Schools 98 -0.53 0.4833 
Non-school organisations 62 -0.74 0.233 
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5.4. Qualitative analysis of results 
It is positive that the respondents understood the direct link between the strategic aims of the organisation and 
their implementation with the possibility to improve the quality of their outputs. This result is positive because in the 
educational sphere the passive attitude is frequent in the process of assessing the quality of school. This is the result 
of a long-term, harshly centralised way of management in schools and school organisations which eliminated, and 
personal influence of the headmasters of schools on quality improvement of any sphere of management. 
Not even in this case we noticed a substantial difference in the attitude of school headmasters and managers of 
non-school institutions to the planning process. Both target groups are fully aware of the mutual interrelatedness of 
the studied constants.   
5. H0: Interest in the quality of school does not depend on the age of its manager. 
6. H0: Interest in the quality of non-school organisation does not depend on the age of its manager.  
 Table 3 Verification of Hypothesis 5 and verification of Hypothesis 6 
 Amount Kendall tau Figure p 
Schools 98 0.00 1.00 
Non-school organisations 62 0.11 0.72 
5.5. Interpretation of results  
Correlation coefficient equals 0, i.e. there is no correlation between the constants. Correlation under 0.1 is trivial 
and correlation between 0.1 – 0.3 is small, i.e. there is no correlation between the constants, as mentioned earlier. 
5. H0: We hereby confirm and state that the interest in the quality of the studied schools does not depend on the age 
of their headmasters. 
6. H0: We hereby confirm and state that the interest in the quality of the studied non-school organisations does not 
depend on the age of their top managers. 
5.6. Qualitative analysis of results 
It could seem that the older the employees are, the more urgent their need is to improve quality. However, this 
assumption has not been proven. In our opinion it would be interesting to find out what lies behind this fact. It is a 
certain degree of “conservation” in the conventional and already applied approaches, or the residual influences of 
centralised management without assuming one’s own responsibility? These questions will be addressed in 
subsequent research.  
6. Recommendations for practice and conclusions  
In connection with the evaluation of research results it is necessary to realize that school headmasters, or the 
management of school play an important role in this very process. It is up to the headmaster or school management 
to win people for this idea. In this connection we should realize that not every school manager possesses this very 
ability. Our findings are supported by the hard data published by the following authors: Armstrong (2008), ŠuleĜ 
(2002), PisoĖová (2011, 2012). Auto-evaluation is mainly a systematic process in which various members of school 
life are included. A proper auto-evaluation should be undertaken in accordance with the teachers, in an atmosphere 
of its positive perception by the teachers (lest it should become just another form of control). We also recommend 
headmasters of schools to analyse the aims, evaluation criteria, discuss the need to create or not to create flexible 
plans, all this during teaching staff meetings. The plan of auto-evaluation should be associated with the development 
plan of the school (Drucker, 2002), and it should be accepted by all employees of the school. Also in our survey, the 
respondents proved a certain degree of interconnectedness between the need to determine the strategic aims and the 
improvement of output quality. The plan of auto-evaluation activities one should be able decipher the aims, spheres, 
criteria and indicators, as well as the schedule, target groups, responsibility for everyone, methods, resources and 
ways of documenting of the evaluation process and its results, the ways of its publishing and further practical 
application. 
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The key question for schools concerned with the constant improvement is the definition of the gradual steps of 
the auto-evaluation process. Our findings have shown a need to undertake particular analysis of the external and 
internal environment. In order to achieve this we can apply the SWOT or STEEP analysis, or other analyses.  
After the implementation of the said steps we recommend school headmasters to select the sphere which should 
become subject of the auto-evaluation process. In general, these include the parts of school work which are of 
extreme significance for it, e.g. teaching and school atmosphere, work of teachers, cooperation with the family and 
relatives of pupils and the broader community, etc. For the sake of comparison we will mention the spheres which 
are recommended by international literature: curriculum, decision-making process, sources, results, management and 
school atmosphere. Cadwell – Spings (1991) and MacBeath (1999) propose ten fundamental spheres: school 
atmosphere, relations, class atmosphere, support of learning, support of teaching, time and sources, organisation and 
communication, justice and cooperation of the family and school. When selecting the said spheres it is necessary to 
think about the ways of its fulfillment, i.e. form a system of criteria and indicator which can enable and define 
certain phenomenon and find out, whether or not the set out target is being fulfilled.  
Criteria (aspects) determine the quality of the chosen sphere and characterise the desired status quo. “It is a 
selection of the key phenomena, activities which are typical for the life of school and greatly determine its quality.”  
Schools and Quality: In international report. Paris, OECD 1989 states the following criteria of a quality school: 
 
x Attachment to clear and communally accepted norms and aims. 
x Collective planning and deciding included peer cooperation when experimenting and evaluating.  
x Initiating and keeping of the innovative process through management in positive climate.  
x Stability of teaching staff.  
x Strategy of further education deduced from pedagogical and organisation needs of the given school. 
x Carefully planned and coordinated educational programme which ensures that every pupil fulfills formative 
and educative aims. 
x Inclusion and support of legal guardians at the highest level. 
In order to determine the aspects it is important to select particular indicators which might serve as a manual, by 
which the level of fulfilled aims will be shown (Nezvalová, 2003). “School quality indicators are certain 
characteristics, which the assessed phenomenon possesses or not, or it possesses them to a certain extent...” The 
indicator orients the evaluator toward the key characteristics of the assessed criterion (aspect) of quality, where 
besides verbal evaluation one can also apply a scale or continuum. Therefore, these are statistical data which express 
the contemporary quality levels of the studied phenomenon. These can be, according to J. PrĤcha, of quantitative or 
qualitative character (e.g. attitudes, climate, etc...).  Zelina (2006, pp. 55-66) perceives perception of school quality, 
or the formative-educative process and its indicators in the following way:   
  
Indicator of quantity:  school study results, orientation norm for assessing the amount of acquired knowledge, 
fulfillment of studying plans and thematic plans of study material, fulfillment of educational standards, number of 
pupils enrolled at the higher level of schools, etc. 
 
Indicators of quantity: 
 
A) Quality of knowledge (how pupils acquired knowledge), 
x Cognitive taxonomies – J. Piaget, B. S. Bloom, D. Tollingerová and others. 
B) Quality of attitudes and relationships (what motivation they acquired, cognitive interests, relationship to the    
 process of learning), 
x Non-cognitive (affective taxonomies – D. B. Krathwohl, M. Zelina and others). 
After defining the criteria and indicators, the school can begin to select and apply particular tools of auto-
evaluation, which represent a set of means (methods and techniques), through which the school can measure the 
quality of criteria, which it follows. The list of auto-evaluation tools is quite extensive. They are offered by the 
following authors in their publications, e.g. Nezvalová (2003), VašĢatková  (2007), Pavlov (1999), Zelina (2006) and 
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many others. Reliability of selection of particular tools is very important, given the studied phenomenon in order to 
gain valid findings. It is this very aspect that we believe is the determining one, from the point of view of making the 
auto-evaluation process a more objective one.  
In this paper the authors focus on tackling the problem which has not been given sufficient attention by the 
Slovakian school management. For this reason this paper is considered as an incentive for implementation of further 
research followed by subsequent solutions which would improve the quality of educational process as well as 
educational outcomes.  
The paper deals with the partial results of the KEGA project 018UK-4/2013 - Content innovation of the course 
School Management followed by the making a modern university coursebook to an e-course situated into 
environment LMS Moodle for the field of study Education and for teachers of continuing education. 
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